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concefn^a their college experience and its effeets on their 
sib^equent work experience, and responses we-e compared based on 
"ce-"bf the ^,500 alumni who were mailed a newsletter containing the 
aue*t< onrai^e, 129 responded, ^he respondents represented a broad 
cross-section of Lincoln Hniversitv alumni, and thr ee- f ourt hs were 
black a*d sliohtlv over half were female. Information is also 
presented on year of graduation and maior. On the whole, the former 
students seemed relatively content with their educational choices, 
the idea of not attending colleae was lowest on their list of 
doss' Me chanaes, and was, in fact, overwhelmingly rejected, 
S^larly, ' v he educational process was generally acknowledged to have 
enhanced virtually all skills that the respondent possesses and 
applies. Respondents reported a general pattern of a somewhat lower 
*kil! level t> n their current employment applies, and this 
-e^nfo^ces the idea of a need for greater,, or more effective * 
exposure. However, discrimination-, . and employment opportunity, rather 
low educational or skill qualifications, appeared to present the 
maior difficulties in first iob searches. This general pattern was 
no* depended*- upon the respondents* race: the most striking racial 
"pattern is the absence of significant att.itudinal differences between 
black and wh^e alumni. Nevertheless, blacks experienced more job 
discrimination, and felt that the. skill, applications were generally 
ifi^re intensive than did their wh^e comh teroartSi (swj 
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STUDENT OUTCOME:' ' SSESSMENT : A BIRACIAL ANALYSIS 

Dr. Jeanne E . ?c;dig 
Dr . David. L. Sallach 
Lincoln University 
Jefferson City, Missouri 
During the 1989 's more difficult questions are being asl- 
what do students expect from college? How well are colleges 
meeting students' needs? And the hardest question of all st: 
demands an answer: abed college really matter? 



REVIEW OF THE LITERATURE 



There has been a growing body of research designed to assess 
the performance of educational institutions. Much of it has been 
generates in an attempt to improve enueat .1 onal productivity from 
the perspective of management (Bowen, 197'J, tenning, ' e, Kicek, 
and Service, 1977, Miller; 1979). Other research has focuses 
upon the determination of appropriate university goals arid ife 
value clarification which must accompany the process (Peterson 
and Uhl, 1977, Micck ana Arney, 1974). Less common however has 
been an emphasis upon the transmission of practical •kills, and 
the extent to which the university prepares students for capable 
performance in the woric of work and community involvement. 

Institutional research, which has at tempt ec to develop 
models for evaluating university performance for accountability 
purposes, tends to stress the resources and characteristics of 
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the university itself. Sagen U97 2 »: 71-76) describes four 
alternative feci: fixed effect] veneris models (based upon 
enrol Indent based cat a), student performance evaluations, resource 
and process evaluation, and evaluation cf faculty performance. 
None of these approaches ; however*, adequately answer the 
question: what skills has the student acquired, and how useful 
are they in the performance of responsibilities at work arc in 
the commun i t y? 

The "Institutional Goals inventory" provides a different 
approach which emphasizes the niverse objectives which may be 
incorporated into the university mission. While a distinction is 
made between process goals (e.g., freedom; democratic governance 5 
anc outcome coals (e.g., intellectual orientation, 
humanism ' hi tru r nr. 5 , neither category addresses the extent to 
which practical skills are actually conveyed. Two of the i;idst 
relevant outcome goals (vocational preparation and meeting local 
needs), for example, are lormulatea in terms of the outcomes 
sought by the university or community, rather than the student. 
Thus, the university should try r; to provide opportunities for 
students to prepare for specific occupational careers", and 
"prov i de skilled manpower for local -area bus i ness , industry and 
government" (Peterson ana Uhl, 1977: 6-7), but the process is 
still one of establishing university priorities, rather than 
assessing the conveyance of useful skill to students. 

NCHEMS has recently suggested an st udent -out comes research 
strategy designed to collect data at critical points in the 
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eduction process (Gray. 1979: 9-11); One of the data collection 
points is from alumni who are able to assess ".he value of their 
educational experience as it applies to the non-academic world. 
Such an approach is a departure from the more traditional 
approach of viewing the alumni exclusively in terms of 
fund-raising programs (but cf.. Bowen, 1978: 230-232). Rather 
than rely on indicators defined by aorrii hi st r ators , researchers or 
model builders, it allows students to provide their subjective 
assessment of how (and to what extent) their skills were 
enhanced, and what, if anything they would change concerning 
their educational program. 

Recent research has established significance of subjective 
assessments of the educational process. Dumont and Troelstrup 
(1979), for example, conclude that self-report uata are 
particularly appropriate in the evaluation of institutional 
experience. There is no adequate substitute, they argue, for 
such data since it provides a unique "indicator for the 
assessment of general education instructional outcomes" (1979: 
12) . 

Such data may be especially relevant when evaluating 
potential differences which race interjects into the educational 
experience, and its subsequent effects. It has long been noted 
that the return to education, in terms of income, is lower for 
blacks than for whites (Duncan, 1969; Weiss, 1970). Thus the 
question is not only how students with post -eoucat ional 
experience assess the contribution of their colleges. It must 
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also concern differences in that assessment based on racial 
differences arising from the "experience itself, or from the 
subsequent outcomes at work or in the community. As 36 wen (197? 
37'i) surnmari 203 : "Most Studies have been concerned with w l : t e 
males anc have been silent about minority groups and women." 
This trend is also true of those alumni studies which ac exist. 
The objective of the present study is to oroviae a corrective to 
this pattern. 



RESEARCH DESIGN 

The present study seeks to gather alumni assessment of their 
college experience, and its effects within their subsequent 
experience. Several of these questions are: H to what xter.*. 
have necessary skills been enhanced by their college study? 2) 
what skills would they reconvene be emphasized in the future? 3) 
what changes woula they make in their coil-go program? ana 4) 
what problems have they encountered _in their post college 
experience? .The answers to these questions can then be 
interpreted in the light of demographic ana diner background 
data. 

The study draws upon the NCIiEFiS proposals (1979: 197-1 10) 
but also modifies it in several ways. In the first place, we 
have drawn upon a population of all alumni. Thus, the sample is 
a broader cross section, and less age-focused, than that 
suggested by NCHEMS. Second; we have drawn upon other sources in 



constructing the questionnaire; Of part i cul r,r value was the 
questionnaire developed by S. Hutcheson ana D. Chapman of the 
University of Michigan: Their formulation of 1) skill and 
ability areas, anc 2) problems encoun red were employed 
fruitfully in U ; research presentee here. 

The effective stcay of student assessment of the value of 
their educational experience, and how race may influence that 
evaluation, requires a subjective study of a multiracial 
population. The alumni of hires" n University, an historically 
black and currently multiracial institution, provides a uniquely 
appropriate poptl.tioh in which to examine these issues. We are 
grateful to those alumni of Lincoln University who took the time 
ana trouble to fill out and return a rather extensive 
quest i onn a i re . 

The study of student assessment of their college experience 
requires direct contact with the .lucent to elicit the asseasnen 
jn question. In the present study it determined to use the 

alumni newsletter of Lincoln University for this purpose. 
Accordingly, the September 1980 :ssue of the liarambce Newsletter 
contained a questionnaire of about tnreo pages in length which 
contained a range of items concerning biographical information; 
evaluation of educational experience, possible changes in 
specialisation, major or enrollment, and other opinions, gsais 
and responses. 

The newsletter was mailed to the approximate. y 3500 alumni 
Of Lincoln University. Of these eligible response:. • , 159 
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-turned the completed utest i oat, , : res which fo-ri the cats »»« 
for the present analysis. We cannot, of course, assume }na. thd 
129 respindents are statistically representative of all Lincoln 
ilnir.nl. Tie i-ospdndehts form a sel f-sel eat ea minority m* took 
the time to record their assessment of ti'.air educational 
exper i ence . 

However, while the sample cannot Be re.-srded as 

statistically representative of 5 to iarg.lr group it aeea have 

5 tre.,niha. First, ii.li probable that those who acre wilHr, e to 

taR e the time to respond felt a greater caneera far these issnes, 

on the tonics than their 

or had re fleet ea more aeeply on tr.e topi- 

.... n ,.-Mtv of the actual information we 
non-reaponaing peers. .he quciitj 01 

- , y . h Hfh- albeit not sbscept i ble to 

are analyzing may tht-s b h.gr, 

general i zat ion . 

Second, the respondents were diverse in age. race and 
Attitudes ana reactions which resait from major aehearapmc 
factors are, therefore, apt to be rdfleciea in the Hata. Iter. 
Is also a wiae ranre of aaaae«e majors represented in the 
!(t ,,o. The ai verse profile of the respondents snnreas.es the 

i- m. ^ i « <-t fJ nrih^atioii will b ^ 
iiklihdoo that major pattern:, t n -he poplar 

discernible in the sample oata aa well. 

Several of the variables to be cxaii.-.ed (a.ployment 
Problems, Skills ann Ability Areas, an, Pr«, a, Changed combine 
al uini responses. into hikert-type -ales wl .re the answers are 

- - ----.-,> -, rr i S H n tfi >a determine an overall 

weighted from strong to wea,<, and ado.. 

: v - - ■- l r v b rh^iltinr mean is U 3 e a f c ^ 
sample (or sub-sample) «ei E nt; l..e reviving 
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comparative evaluation; 

. liable relationships was 
Analysis of patterns and triable 

, t , ors r< : ;I . SPSS through the computer 
conducted by the authors u 

. , • ;in iiniversltv. Where appropriate, the 
facilities of Lincoln University 

3tren , t , a„a .r ^ « — h 

rv-i Srvar^ ; respectively, 
the statistics of Gamma ana Chi Sq-ar- , 

FINDINGS 

<- r- r ;.r,rrSOIit 0 Broad 

Profile. Survey responaents rcpresento 

" - , T2b i e 1 reveals the patterns by 

croS3 -aeetion of Lincoln B lu»nt . Table , 

- , .-vKih -rr Departmental Na3°' ■ 
Kace Sox, .ear the student Left bineoln, c, 

--« t . 5t 866 ut tM-M fourth* of (MM m> t,. 
It can be seen that aoour 

n , , ,.v , ] v over half were female, 
questions were black, ana sn*htl, 

attended H,e University at different tines, 
Respondents attenc.en - „ 

- t r i-fH« century, and represent a 
throughout most of this cent- >, 

. ..„,, the "illy variable in BKlcl: the 
th» other major variables The .ni) 

■ -.»„t i- Year Left Lincoln. 
,WKW>tlM is not rou B Hy equivalent »- 

, t „. ^ ^ respondents prior to I960 wore '-A'-, 

Only a ir.etior. o, .he 

Mhil e b, the .oat arrant period toe ra-.a. baK,. 
coraparab , e . Iheae patterna the O t ,n E in C 

§t e f „a o f the .a.veraitv. « 
; h6ol herhan a ,aho U no a.SaiHear. prorogation haaaaapoa 



* n r ' n r e of 



Race . 
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seemed relatively content with their educational cno.'ces. This 
pattern js revealea in Table 3; When alumni were askea what \\« 
would be likely to change, given their present experier.ee ana 
knowledge, major changes received only weak support (Table ;,)• 
Nor does race appear to be a significant factor. White and hi a« 
alumni concur chat minor alterations in spec : a 1 : sat i on:: . 
elect ives, and flexibility in career goal definitions are th- 
most likely choices. "Do it all the same way-'' was a highly 
popular option for both. On the other ! ana , the idea of not 
enrolling is rejected by a" strong margin: Delaying school to 
gain work experience, or ; attending a different university recoi 
only limited support. The overall pattern is one of a c: ens. 
which prefers few ana minor changes.. Divergent rankiru/s by rae 
are minor compares with the overall similarity of reactions: 
Assessme nt . Our most set ailed ihforriatiori concerns tha 
student evaluation of a range e~ skills in terms of: 1) *he 
extent to which they ar APPLIED in their current em p Lc.vmeht , 
the extent to which they POSSESS the skill or ability in 
quest ion, 3) the extent to which the skill or ability was 
ENHANCED by their study at Li rice i h University, and '! ) "he ex to 
to which they feel their program should have given area. EM Pi! A 3 
to this ability. 

The respondent rat ec the ability in each of the above feur 
areas as being to a large extent (4), some extent (3), a small 
extent (?) * or none at. all (1). To be^iri with an overview, the 
Skill and Ability Areas have been combined into general typos 
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which, along with their correspond ing means are shown in Table 
it. 

The ALL SKILLS section of Table 1 provide n general summary 
and useful standard of comparison. Respondents tend to feel t. at 
they must apply most of the skills between some extent ana b 
large extent (3.50). In general, they tend to feel that they 
possess the skills to slightly less than t h 3 ; i current 
employment applies them, although the detailed aata show 
exceptions to thid tendency. The alumni feel that their study 
enhanced their skills to some extent (2. 93 5, but not to the 
extent that they feel they possess the skill. It seems possible 
to infer that they have acquired a portion of their skills of 
various types at work, or in other non-academic settings. The 
extent to which this is true /aries by the skill in question. 
Finally, they tend to believe that most skills should be given 
great mphasis in a college program. In general this emphasis 
slightly exceeds the extent to which they feel they possess the 
skill (3.43 to 3.37, overall). 

Turning to the overall comparison by race, we find that the 
differences are quite small. The only discrepancy worthy of vote 
is that black respondents feel that the skills are more likely to 
be applied in their current employment by a moderate extent, (3-56 
to 3:405: This pattern is found in most specific skill areas, 
and may reflect the t ena ency for m i nor i t i es to have, an "j to fee 1 
they have, more demanding standards placed upon them. For the 
rest, the striking fact is how small the differences are between 
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white and black respondents . 

Turning to the general skill areas, Social Skills are seen 
as the category most applied, and most possessed by the 
respondents. Analytical Skills are least possessed by the 
respondents (3-03, to some extent) but it is also the category 
least applied in current employment (3-09). College stucy has 
enhanced all skill areas "to some extent", but it always lags 
behind the extent to which the skill is possessed. The emphasis 
which colleges should give to 'he skill is high, although 
generally it lags behind the extent to which the skill is 
applied, or even possessed. The striking exception is ir; the 
area of Analytical Skills where respondents feel they should be 
emphasized to a greater extent than they are applieo or possessed 
(3.29 to 3-09 and 3-03)- It may also be noted that respondents 
felt these skills were enhanced least by college study, between 

some and a little (2.69) ■ 

Racial comparisons reveal some differences within specific 
categories of skills. In all categories, blacks feel the skills 
are applied to a greater extent than do whites. The discrepency 
is greatest in the area of Analytical Skills (.29), which is also 
the only area where whites report they more strongly possess 
skills than do blacks (by .11). In the area of Analytical 
Skills, white responoents place greater emphasis upon Analytical 
Skills in a college program than blacks by a .19 margin. 

in other areas, particularly Social (.13) and Communication 
(.11) Skills, black alumni report greater competence than white 
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respondents; They also feel that they gained more from their 
college education (.10 and .18 respectively), and place greater 
emphasis on these skills (.11) than do whites. In one of the 
areas are he differences lai ge , and in the area of V/brk Skills, 
the differences are minute. 

Turning to responses to the specific items (Table- b) , 
further illustrates the similarities and differences. For 
example, while both white ana black respondents report (Table 5A 3 
that the ability to communicate with others is the most important 
skill applied in their current employment (3-83), blacks report 
greater application of its specific forms (writing, speaking, and 
persuasion). Blacks also report greater skills in speaking (.25) 
and persuasion (.14). Only in writing do white respondents 
report more skill development (.07), although both report they 
possess as much of this ability as their employment requires. 

Blacks consistently feel that college has played a larger 
role in enhancing skills than do whites, in the case of writing 
by a .49 margin. Except for persuasion, blacks also place 
greater emphasis upon communication skills in a college program 
(.38 for writing, .24 for speaking!. Both blacks ana whites rate 
the enhancement of their persuasive ability by college stuoy as 
less than that in other areas. 

Analytical Skills (Table 5B provides the most diverse set of 
information on alumni skills and attitudes. Mote, for example, 
the wide range of levels of application from 3-69 (Developing New 
Approaches to Problems) to 2.28 (Using Computers) . 
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. - - - .. ^ r irtforKqt Blacks and whiten 

-•r;^ r i>niq nr<? also of interest. 
The soecif^c skills cu l 

rate the^lves ai.iiany in Ion* of possess^ til* .Hlllly to 
Levelop New Approaches to Problems, but the for-.r feel th,s 

:. ; •„ „ r nr , r(i2 tPr extent in their employment, 

ability is applied to <, far b r(.c . 

nV pap between heed and capability 

and thus experience a much lar^e. cap 

. .... , ctj) ,\; "c . although blacks feel 

(.36) than do white- alumni (.07). »i - 

......... 1f ,, s r ro -. their college education in this 

that they have received le-s tro... 

- f , r V>) thev would nevertheless 

area than whites (by a margin d . 3j J , - 

place less emphasis upon it (by a margin of .17). 

- hl-ick'5 ffpi it is demanded more (.15) 
in Analyzing ideas, black., it-i 

and thev possess it itore (:05) than Bait go, 

3 a»e enhance.^ fro, college, bu, aiuini »6Lld put creater 

. - „ • » i r f j. p i r nr or." am ' • 1 0 ' 
emphasis upon it in tr.eu pr u 

Using tibraiy =r, «esearch Pacifies ». P-^.ip, ; th. ■«« 
uniq ue calory *r all in one r« ( «i • «> regents fc,: they 
ha»e .ore than euousr of the Slim in question: Whereas 
in virtually all other skills the respondents felt they 
fel! short r „hat ... .PP»«. in their current eaploy.en, . tn 

n k fv-so feel thev have an excess. This is true 

Librarv and Research they feel i-nej 

- r ?Si whites ( + .53) and ALL. This is also 

for blacks t+.2B)j wruico v + .->->' 

the only .Kill where eoUe S e was seen as «n,rihutin 6 .ore th.n 
the a»«. appUeo, a,« .i.6»i »1 sUili posssessea ty the 

respondent. Never-. heiess, an responaents continue to Support a 
slr „ng emphasis on this sUM , ** stronger, in faet , than 
current e.ploy.ent uoulo retire. We ear only sur.ise that 
librar y an, research skills „ust he seen as a useful too! which 
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is necessary when required. 

interpreting Numerical Data, and Using Computers, are 
distinguished by a much lower rate cf application than for other 
skills. Respondents feel that they have as much ability to 
inte.pret numerical data as their job requires but, in contrast 
to library skills, a lower portion of their ability was enhanced 
by university education. So, too, would they place less emphasis 
upon this skill in a college program-alt i ough they wcula place 
fibre than they have, or than their jobs require. 

Using Computers is distinguished by the low rate of 
application, but, more, by the low rate of college enhancement of 
skills. It might be assumed that this is related to age and time 
of graduation, but further analysis of these data cast doubt upon 
such an interpretation. Alumni leaving bihcdlh since 197C report 
an enhancement of ability to use computers of 1.56, compared with 
1;31 for those leaving Lincoln during 1 970 or before-a minute^ 
difference compared to the enhancement found in other areas. The 
amount of emphasis placed upon computer training is similar for 
aH cohorts (2. 58 to 2.6* to 2.69), ana the gap between emphasis 

u „i ... litest for those who have left Lincoln since 

and enhancement is greatest iur 

1970 (1.12). 

Relatively high application and emprasis is placed on all 
three work skills (Table 5C). Blacks feel particularly high 
oemanus for the organization of time. Blacks also report more 
skills in the area, Whites report more planning skills, and both 
report equal capabilty to work on long term projects. These 
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skills are enhanced "some" bet, as usual, less than they are held 
and required. 

The pattern on Social Skills is comparable to that of 
Communication Skills. Blacks possess, and feel the need to 
apply, these skills to a greater extent then whites. Both 
received "some" enhancement of their social Skills from their 
college study. Curiously, white respondents would place 3 
greater emphasis up.on these skills in three of four areas. The 
sole exception is the ability tc Supervise and Lead, which black.' 
emphasize by . ? l '< more than whites. 

In concluding the analysis of the skills assessment, we 
would return to several general points. First, the differences 
between black and white respondents are slight, ana those that 
exist fall into a few specific areas: 1) black alumni feel a 
higher skill level is required by their employment than do white 
alumni, and 2) black respondents tended to feel stronger in 
areas of Communication ana Social Skills, while white respondent; 
tended to feel more competent in analytic areas; in no case was 
the discrepancy sizable. 

Second, all respondents felt 1) that 'they were slightly 
weaker in the various skills than the: r employment required, 2) 
that they had received some, but usually not most, skill 
enhancement from their college education, and 3) that they 
supported considerable college emphasis upon skills of all 
types; 
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Table 6 shows the weighted pattern of the three biggest 
problems alumni encountered in seeking their first job, scored 
three points for largest, two for second largest, and one for 
third largest. The pattern clearly reveals that inadequate 
education or skill qualifications plays no more than a minor role 
in limiting job opportunity. The result shown in Table 6 is 
statistically significant at the .05 level. Specific analysis 
suggests that the difference is largely cue to the adverse effect 
which discrimination has upon minorities. The tight job market, 
in contrast, is viewed comparably by black and white alumni 
alike. 



DISCUSSION 



The purpose of the present study has been to employ oat a 
gathered from an alumni survey to provide new insight into how 
students view their college experience after they have had the 
opportunity to try it out in the workplace. A parallel objective 
has been to compare responses based upon the race of the 
respondents. The multiracial alumni of Lincoln University 
proviaed an excellent source of information for the inquiry. 

Regarding the most general question, the alumni who 
responded to the survey appear to have received value from, and 
to value, their college education. The idea of not attending, 
college was lowest on their list of possible changes, and was, in 
, overwhelmingly rejected. The popular choices involved 
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increased flexibility, minor alterations, or "aoing it ail the 
same way"; 

Similarly, the educational process was generally 
acknowledged to have enhanced virtually all skills that the 
respondent possesses ana applies. Further, ' • amount of 
emphasis which these alumni would recommend is typically higher 
than the skill enhancement which they record. The clear 
implication is the desire for more , not less, of the benefits 
which a college education provides. 

Respondents report a general pattern of a somewhat lower' 
skill level than their current employmer. 1 applies, and this 
reinforces the idea of a neea for greater, or more effective, 
college exposure. Nevertheless, only a small percentage reported 
low educational or skill qualifications an an obstacle to the 
acquisition of their first job. Discrimination, ana employment 
opportunity generally, appear to present the major difficulties 
in first job searches. 

The general pattern described above is not dependent upon 
the race of the respondent; The most striking racial pattern is 
the absence of significant at t it uninal differences between black 
ana white alumni. Nevertheless, blacks experienced more job 
discrimination, and felt that the skill applications were 
general ly more intensive than die their white counterparts Minor 
differences exist in relative skill areas (blacks t end to feel 
more accomplished in social ana communication ski 1 Is , whites in 
the area of analytical skills), and these may have some policy 

« 
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implications but, in general; the pattern of essential similitude 
prevai Is : 

The potential effect which these findings might have on 
institutional policy cannot be determined apart from Other forms 
of institutional evaluation. We can note, however, the skill 
areas which the cat a suggest deserve special attention. First, 
all respondents rated " Commun , cat i ng with Others", as the area 
where they would place the greatest emphasis. "Speaking 
Effectively" was one skill where the discrepency between 
possession and application was relatively high for both black 
(.21) and white (.27) alumni. White respondents also showed 
significant o i screpenci es in "Communicating with Others" (.23) 
and "Persuading Others" (.26). Together, these findings suggest 
that communication skills are important to all students, but 
multiracial universities may want to particularly note the felt 
deficiencies of their white students in this area. 

Second, the Analytical Skills possessed were the lowest of 
the several categories. The greatest discrepancies in the area 
were for black alumni for the skills of "Developing New 
Approaches to Problems" (.36), ana "Using Computers (.32). As a 
new area, the latter is naturally lower in application, 
possession and enhancement. However, it is important to note the 
large aiscrepency which all students felt between the extent to 
which their computer skills were enhanced by college Study, and 
the emphasis which they would presently place on such a program 
(1.28). It has been predicted that computer literacy will be the 
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next major class barrier (Molnar, 1978, Billings and Moursana, 
1979), and it is essential that institutions which serve 
disadvantaged populations institute policies which prevent or 
minimize such developments. 

Thira , among work skills all alumni considered an emphasis 
upon "Organizing Time Effectively" to be. a high priority. Bl.ek 
respondents had a particularly high discrepancy between 
application and possession (.38). As in other areas, this was 
not because they possesses less of this ability than white 
respondents (in fact, they rated themselves higher), but because 
of greater felt demands upon them. 

Fourth, social skills were given generally high emphasis, 
with black respondents having the greatest appli cat i on/ possess i on 
discrepency in the area of Supervising and Leading (again, due to 
high demands) and white respondents manifesting the largest 
imbalance in "Resolving Conflicts" . 

In conclusion, it seems that, while our respondents clearly 
value their college experience, and would make Few major changes, 
the areas where they felt the greatest need for improvement were 
somewhat p_art i ci pat ory in nature: communicating, resolving 
conflicts, managing time, developing new approaches to problems 
and providing leadership. These rkills cannot be enhanced simply 
through better texts, different subject matter or more effective 
presentation of material. Improvement in these areas will 
require regarding the student as a whole person, and involving 
the student in a participatory way. Such a process, while not 
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easily instituted, appears to hold the great est promise 
further increasing' the value of the college experience 
next generation of. students . 



RACE 

Black--91 
White-- 32 
Other — 01 
int'i— 51 

Missing--0 ! ; 

1 29 



SEX 

Male— 59.- 
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Mi 3si ng — 95 
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YEAR LEFT LINCOLN 
i 9^0- i960 — 49 
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TABLE 1A 



TABLE 1B 



TABLE iC 
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TABLE 10 
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TABLE 1. RACE, SEX , YEAR LEFT LINCOLN AND MAJOR OF RESPONDENTS 
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TABLE 2B 
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TABLE 2C 
76, 



yr.-i C=1.71 



and r ar<> not statistically significant. 



Chi Square for B is 
Chi Square for A 



TuBLE 2. 



RACE BY SEX, YEAR LEFT LINCOLN, AND MAJOR. 
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Do it all the .same way 
Change spec; 3 II cat ion 

Change major . 

Not attend Lincoln University 
More work experience first 
Not enroll at all 





Black 




Whi t e 
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TABLE 3. PROGRAM CHANGES IF ENROLLING TODAY 



ERIC 
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3.53 


White 


3-58 


3.44 
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ALL SKILLS 

Black 3.56 3-36 2.91 3:11 

White 3.40 • • - 3.33 * 2.89 3.11 

ALL 3-50 ;: . 3.37 2.93 3.13 

TABLE 4. SKILL RATINGS BY CATEGORY AND RACE 



SKILLS (Race) Apply Possess 



Enhanced 


Liu p I • ci o . 


3.56 


3^57 


3 . 07 


"3 1Q 

J • «7 


3 ; 42 




3.26 
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Writing Effectively 
Black 3.54 
White 3. 46 
ALL 3-54 

Speaking ■ Effectively 
Black 3.73 
White 3.54 
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Persuading Others 
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TABLE 5A. COMMUNICATION SKILLS -BY TYPE AND RACE 



SKILLS (Race) Apply 
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Whit e 
ALL 
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3.50 3.43 3.19 
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TABLE 5B. ANALYTICAL SKILL BY TYPE AND RACE 
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Organizing Time 
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Supervising ana 
Black 
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3.73 



•J - c. 9 



1 C 



3-69 

A Work 
3-78 
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TABLE 5D. SOCIAL SKILLS BY TY PL AND RACE 
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Chi square for weighted problems equals 11.21, P<-05 
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